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PART 1 – RESULTS PROGRESS

1.1 Assessment of the project implementation status and results 

For PRF projects, please identify Priority Plan outcome and indicators to which this project has contributed: 
	[bookmark: Text31]Priority Plan Outcome to which the project has contributed. Outcome 3: Policies, pilot initiatives and approaches are developed and implemented that enable the further development of a common civic identity, multilingual education and respect for diversity and minority rights.     

	[bookmark: Text32]Priority Plan Outcome indicator(s) to which project has contributed. 3.1 Percentage of students, teachers and administrators and parents connected to MLE schools who increasingly value diversity; 
3.4 Percentage of citizens in targeted communities who have changed their disposition towards "others"




For both IRF and PRF projects, please rate this project’s overall achievement of results to date: 

For both IRF and PRF projects, outline progress against each project outcome, using the format below. The space in the template allows for up to four project outcomes.

[bookmark: Text33]Outcome Statement 1:  Political, legal and organizational conditions for introduction of multi-lingual and multi-cultural education and protection of minority rights have been improved enabling implementation of multi-lingual education, social engagement opportunities and reduced the frustration and alienation among the children, women, youth and families in the project from various ethnic groups

Rate the current status of the outcome: 
	Indicator 1:

[bookmark: Text40]Policy guidelines and normative acts conducive for introduction of multilingual and multicultural education developed and adopted (UNICEF)

Indicator 2:
[bookmark: Text41]Number of state institutions which support measures to improve participation of minorities in public life (OHCHR)


Indicator 3:
[bookmark: Text42]     

	[bookmark: Text43]Baseline: UNICEF: Multilingual and multicultural education concept and policy adopted in 2010
Target: 2 documents developed and approved (1- regulation on MLE schools; 2- Action Plan)
Progress: Review of exisitng MLE policy and normative framework undertaken, recommendations to amend the main law "On Education" submitted. The Regulation on MLE school was approved, it includes a package of all relevant school regulatory framework and administrative instructions for introduction of inclusive models of MLE programme. An Action Plan for national scale up of MLE is drafted and to be reviewed by state and non-state partners by the end of 2016. 

Baseline: OHCHR: The state institutions do not support positive measures to improve participation of minorities
Target: By mid-2015, at least 2-3 institutions will support introduction of such measures 
Progress:OHCHR agreed with the State Personnel Agency on 5 measures to increase minority representation in civil service, including: a) Drafting of supplementary regulations to the new draft Civil Service Law ensuring that the principle of equality and non-discrimination is mainstreamed throughout the hiring procedures; b) Improved access to civil service entrance test system, by developing practise questions and respective online software; c) Development of a digitalized version of the Kyrgyz language course for civil servants; d) Design and distribution of information materials related to civil service, in all languages; e) unified database of all civil servants including data on ethnicity;  

Baseline:      
Target:      
Progress:     




Output progress at the end of project

List the key outputs achieved under this Outcome (1000 character limit).Outputs are the immediate deliverables for a project.
[bookmark: Text34]OHCHR: Research on best practices and measures to increase minority participation in public life completed and presented to authorities at national conference - 5 measures agreed with the State Personnel Agency a) drafting 13 by-laws to the new Civil Service Law mainstreaming equality and non-discrimination, b) Improved access to civil service entrance test system; c) Digitalized version of the Kyrgyz language course; d) Design and distribution of info material related to civil service; d) development of a database for civil servants.  
UNICEF: About 9,000 children of 56 schools enjoy improved learning in 306 multilingual pilot classes, out of them 20% is from ethnic minorities. Overall 1000 teachers of 56 pilot schools, 11 pre-schools and 2 universities have improved their language competencies up to required levels and received methodological support for content-language integrated learning. MLE Guidebook for MLE introduction in schools and preschools is adopted and disseminated.  

Outcome progress at the end of project

Describe progress made toward the achievement of this outcome. This analysis should reflect the above indicator progress and the output achievement. Is there evidence of the outcome contributing to peacebuilding and to the specific conflict triggers (3000 character limit)? 
[bookmark: Text38]OHCHR: OHCHR agreed with the State Personnel Agency on 5 measures to increase minority representation in civil service, including: a) Drafting of supplementary regulations to the new draft Civil Service Law ensuring that the principle of equality and non-discrimination is mainstreamed throughout the hiring procedures; b) Improved access to civil service entrance test system, by developing practise questions and respective online software; c) Development of a digitalized version of the Kyrgyz language course for civil servants; d) Design and distribution of information material related to civil service, in all languages; e) development of a unified database for all civil servants. These measures contribute to creating an enabling environment for ethnic minorities to access civil service and ultimately aim at increasing their participation in decision-making bodies and public life of Kyrgyzstan.
UNICEF: End-line assessment of MLE showed that the level of ethnic stereotypes in MLE pilot schools and communities have been reduced among parents from 16% to 1%, among teachers from 11% to 0% and among students from 10% to 4%. However importance of civic identity decreased among parents and teachers for 4%, whereas among students it increased for 3%. Project achieved expanded expectations of parents of girls using languages in various spheres and attitude in the community towards using several languages in school learning processes became much more positive. 

Reasons for low achievement and rectifying measures

If sufficient progress was not made, what were the key reasons, bottlenecks and challenges? Were these foreseen in the risk matrix? How were they addressed (1500 character limit)?
[bookmark: Text39]OHCHR: Progress towards the implementation of this component was slow due to the sensitive nature of the issue. Since the success of this component heavily relied on cooperation by authorities, OHCHR applied extra efforts in consulting with them. While consulting, OHCHR noted that authorities were cautious in supporting the implementation of this project component. This continued also after measures to increase minority participation in civil service were presented and discussed at a National Conference. Measures which initially enjoyed support from authorities were eventually not implemented due to their reluctance. Moreover civil society/minority representatives informed of their concerns that the implementation of special measures may cause tensions of the majority population towards the minority communities, therefore requiring extra-care. Ultimately, OHCHR was able to implement measures that are considered "less controversial" by  authorities, such as the five listed above.   



Outcome Statement 2:  Improved quality of educational provision leading to increased inclusion, participation, relevance and learning with focus on children and youth from minority groups

Rate the current status of the outcome: 
	Indicator 1:

2.1 Number of in-service and pre-service institutions providing mehodological support for improving multilingual education prospects and practices (UNICEF)

Indicator 2:
2.2.Number of selected models of multilangual and multicultural education implemented (UNICEF)


Indicator 3:
     

	Baseline: In 2013 Coordination Council for Development of Multilingual and Multicultural education established in MOES
Target: By mid-2015 in country expertise on MLE will be available in at least seven educational institutions
Progress: About 100 education specialists of 7 in-service teacher training institutes and 2-pre-service teacher training institutes of (Kyrgyz State Pedagogical University and Osh State University) have been actively engaged in three Central Asian annual workshops on MLE, one high calibre international conference on MLE (2016) and regular experience sharing events for policy and methodology support on MLE prospects and practices between Kyrgyzstan, Tajikistan, Kazakhstan, Finland, Lithuania and Estonia. Additionally, during the project implementation period 40 lead MLE independent experts and state specialists as well as project implementing partners held quarterly coordination meetings to achieve sustainable quality results.

Baseline: N/A
Target: At least three models of MLE would be piloted by the end of 2015 
Progress: Schools and preschools have piloted three integrative and inclusive models of MLE based on UNESCO principles for multilingual education

Baseline:      
Target:      
Progress:     




Output progress at the end of project

List the key outputs achieved under this Outcome (1000 character limit).Outputs are the immediate deliverables for a project.
UNICEF: 
1) 3 handbooks for school teachers, 4 methodological guides for preschool teachers, 3 dictionaries, and a set of best MLE lesson plans have been developed and distributed to pilot schools and preschools, now the final version of approved by MOES and KAE teaching and learning materials are being distributed nationwide. All publications are digitalized. Overall 1000 school and university teachers have been trained in all aspects of multilingual education through a series of workshops. About 9,000 children of 56 schools and 11 pre-school groups enjoyed improved learning in 306 multilingual pilot classes, out of them around 20% from ethnic minority. 2 university resource hubs and 12 resource schools (one in each target district) are ready to support other interested schools. Various capacity building activities have been supported to local MLE practitioners – regional schools, study tours, experience exchange visits and technical assistance of leading experts from Baltic States.


Outcome progress at the end of project

Describe progress made toward the achievement of this outcome. This analysis should reflect the above indicator progress and the output achievement. Is there evidence of the outcome contributing to peacebuilding and to the specific conflict triggers (3000 character limit)? 
UNICEF:
Essential to creating sustainable education reform is the development of accessible and relevant trainings and related materials, which is the focus of the second outcome. Outputs are subsequently related to the development of relevant teaching and training materials, as well as the number of participants in the programme. Evaluation of the MLE component of the Unity in Diversity Project showed that the quantitative measure of these outputs is clear (number of participants, classes, trainings, trainers, etc.), as for the qualitative measures—increase in student achievement in MLE schools, participant satisfaction, and level of acceptance were harder to gauge. However, the focus group discussions overall elicited the perception that all of the different stakeholder groups have positively responded to the MLE Programme. Several teachers and administrators provided examples of how students participating in MLE classes’ overall academic achievement has increased throughout the course of the 2015–2016 academic year. While participants in the MLE Programme expressed a range of initial opinions and expectations regarding meaningful programme impacts, participants overwhelmingly were positive of both the direct effects of the MLE approach in the class (increased student motivation to study independently at home and participate in-class; increased school attendance; visible comfort and ease to speak in the target language). Participants also expressed surprise and appreciate for the indirect effects of the programme which included: a positive “spillover” effect within families and communities (as students were having a positive experience in learning in the target language(s), they share what they were learning with their siblings and parents leading to families and neighborhoods learning language together); and increased parental motivation to learn with their children (in many cases, particularly in rural schools, parents have been frequently attending classes with their children to see what is going on in the classroom and to learn the target language as well). 

Reasons for low achievement and rectifying measures

If sufficient progress was not made, what were the key reasons, bottlenecks and challenges? Were these foreseen in the risk matrix? How were they addressed (1500 character limit)?

What the related indicators do not show however, is how systemically the quality of education service delivery has improved over time. However the results of the end-line assessment is still awaited which includes qualitative evaluations of teacher performance where teachers are asked to submit reflections of how they have incorporated MLE trainings into their teaching practice, and student language assessments would provide a clearer example of the quality of the Programme implementation, as opposed to describing the scope of where and how the Programme is being implemented.

Outcome Statement 3:  Improved inter-ethnic and inter-community cooperation and awareness on minority rights 

Rate the current status of the outcome: 
	Indicator 1:

Number of initiatives supporting inter-ethnic and inte-community dialogue and promoting respect to diversity (UNICEF)  

Indicator 2:
Proportion of the population in target communities which support minority rights (OHCHR)


Indicator 3:
     

	Baseline: Fragmented learning opportunities for learning state and official languages exist 
Target: By the end of 2015 outreach meetings and MLE training centers available at community level
Progress:     

Baseline: To be identified through baseline study     
Target: 10% increase by the mid-2016
Progress:     

Baseline:      
Target:      
Progress:     






Output progress at the end of project

List the key outputs achieved under this Outcome (1000 character limit).Outputs are the immediate deliverables for a project.
OHCHR: 1) Training material & courses on State language to civil servants (A1, A2, B1, B2) developed; 511 civil servants incl 234 ethnic minorities trained; 2) Students, teachers, authorities, youth attended activities on minority rights/cultural diversity; 3) Manual on multi-cultural education developed&introduced in 3 Universities attended by 1200 students. Negotiations with MoE to introduce course as mandatory, 4) multi-ethnic radio in Bishkek trained; 5) youth trained on media to foster awareness raising campaign on minority rights
UNICEF: 1) In-service teacher training conducted for 450 teachers of state and official languages (72 and 108 hours); 2) Language testing of 213 teachers showed that one third possess minimal level of language literacy (B2), another third – B1 and other 30% know elementary level – A2. For successful MLE results – a teacher should know at least C1 level, so extra efforts were spent on improving language skills of teachers. Post test results are awaited.

Outcome progress at the end of project

Describe progress made toward the achievement of this outcome. This analysis should reflect the above indicator progress and the output achievement. Is there evidence of the outcome contributing to peacebuilding and to the specific conflict triggers (3000 character limit)? 
OHCHR: 
- Language component: State Language Commission developed unique training material & courses on State language for civil servants at A1, A2, B1 and B2 levels. 511 civil servants including 234 members of ethnic minorities, and 101 non-civil servant ethnic minorities trained; Material digitalized and placed on the websites of SLC and State Personnel Agency, to encourage ethnic minorities to learn the language and further engage in public life; 
- Awareness raising and capacity building component: 1) 2 Universities piloted multicultural education course (reaching 1200 students), now offered as an elective course. A 3rd university piloted course in 2016. A manual on multicultural education developed and approved by Presidential Administration. 150 teachers (majority women) of 3 universities were trained and mentored. OHCHR working with MoE to introduce the course as mandatory course in all Universities. 2) 40 GAMSUMO staff trained on mediation, tolerance thus increasing their capacity to implement their mandate in accordance with National Concept on Unity; 3) Extensive engagement in training of youth: 60 participants, including 33 women, from various locations and ethnic backgrounds trained on Human Rights, Diversity Management and Civic Participation in series of trainings. One ToT conducted to ensure multiplying effect. Catalytic effect: 20 follow-up projects implemented by participants; one participant selected for the OHCHR minority rights fellowship 2015;  beneficiaries of awareness raising activities on multiculturalism expressed positive feedback on the messages and contents, in particular in relation to inter-ethnic relations and respect for diversity.

UNICEF: To achieve broader goal of language as a means of facilitating greater social cohesion UNICEF tried to both develop language programmes for teachers and students of pedagogical specialities but also support MLE advocacy and raising awareness campaign (both in various decision-making bodies and among pilot school communities). As a result, MLE advocacy package prepared in 4 languages, 1 documentary and informational film in 3 languages, 1 educational TV programme, 1 PSA on youtube, social media activation, several human interest stories, regular informational updates, coordination meetings and round tables both at national and local levels. All the digital versions and references to these materials are available on MLE informational site www.edu-resource.net

Reasons for low achievement and rectifying measures

If sufficient progress was not made, what were the key reasons, bottlenecks and challenges? Were these foreseen in the risk matrix? How were they addressed (1500 character limit)?
N/A

Outcome Statement 4:       

Rate the current status of the outcome: 
	Indicator 1:

     

Indicator 2:
     


Indicator 3:
     

	Baseline:      
Target:      
Progress:     

Baseline:      
Target:      
Progress:     

Baseline:      
Target:      
Progress:     




Output progress at the end of project

List the key outputs achieved under this Outcome (1000 character limit).Outputs are the immediate deliverables for a project.
     

Outcome progress at the end of project

Describe progress made toward the achievement of this outcome. This analysis should reflect the above indicator progress and the output achievement. Is there evidence of the outcome contributing to peacebuilding and to the specific conflict triggers (3000 character limit)? 
     

Reasons for low achievement and rectifying measures

If sufficient progress was not made, what were the key reasons, bottlenecks and challenges? Were these foreseen in the risk matrix? How were they addressed (1500 character limit)?
     
1.2 Assessment of project evidence base, risk, catalytic effects, gender at the end of the project

	Evidence base: What was the evidence base for this report and for project progress? What consultation/validation process has taken place on this report (1000 character limit)?
	[bookmark: Text5]UNICEF: MLE Evaluation report, MoES decrees, partners' progress reports, JSC OG mission reports and JSC meeting minutes, etc

OHCHR: Internal mission reports, internal minutes of meetings, JSC oversight group mission reports and JSC meeting minutes, minutes of Outcome Group meetings, reports from implementing partners and grantees, feedback received by partners and beneficiaries of activities. Also, 1) Students and teachers that attended the pilot courses on multi-cultural education expressed positive feedback on the content and messages of the course. Through an assessment conducted, OHCHR established an increased level of tolerance and understanding of diversity issues among those who attended the courses; 2) State authorities benefited from and welcomed the component of teaching State language to civil servants, as a tool to promote integration within state bodies and meaningful minority participation in decision making; 3) Follow-up initiatives from youth participants to trainings


	Funding gaps: Did the project fill critical funding gaps in peacebuilding in the country? Briefly describe. (1500 character limit)
	[bookmark: Text2]UNICEF: Funding for promotion of MLE is reflected in the 2015-2017 Action Plan for Education development as a co-funding for implementation of government language policy which is part of national Ethnic Unity Concept and 2013-2017 Sustainable Development Programme of the Kyrgyz Republic. 

	Catalytic effects: Did the project achieve any catalytic effects, either through attracting additional funding commitments or creating immediate conditions to unblock/ accelerate peace relevant processes? Briefly describe. (1500 character limit)
	[bookmark: Text3]OHCHR: 1) Due to high demand of Kyrgyz language classes and following the successful implementation of classes for civil servants of ethnic minority background. Other donors showed interest in reprinting the teaching material. 2) After the university course on multi-culturalism was piloted in Jalalabad and Batken, the Universities introduced the course in their regular curricula, and established resource centers on multi-culturalism. Furthermore other universities including in Osh State University, Arabaev university in Bishkek, and Teacher training centers have expressed interest in piloting the course in their universities. Funding has been found to introduce the course at Arabaev university and the two Teachers centers in 2017. Center for Social Integration expressed its willingness to conduct monitoring of the course in the piloted universities, cooperate with the resource centers established under Osh, Batken and Jalalabad Universities and adapt the manual for schools. OHCHR is discussing with the MoE to make it a mandatory course for all universities. 3) Youth trained by OHCHR conducted 20 self-initiated follow-up activities on tolerance and diversity management supported by OHCHR.

UNICEF: State Agency on National Language received 100,000 KGS for development and printing of teaching and learning school materials from the state budget. They are printing out materials in state language developed under the Unity in Diversity project for wider use.


	Risk taking/ innovation: Did the project support any innovative or risky activities to achieve peacebuilding results? What were they and what was the result? (1500 character limit)
	[bookmark: Text4]OHCHR: One of the project's components envisaged piloting special measures to increase minorities' participation in public life, with the broader aim to foster integration among groups and restore minorities' trust into State structures. This component had some risks as it tackled the sensitive issue of systematic under-representation of minorities in State bodies. Authorities have expressed their reluctance in addressing this issue.

	Gender marker: How have gender considerations been mainstreamed in the project to the extent possible? Is the original gender marker for the project still the right one? Briefly justify. (1500 character limit)
	UNICEF: Gender sensitivity analysis of the school textbooks and training on  ensuring gender aspects while developing teaching and learning materials was conducted for the project experts. The report presented to wider expert community in early 2016 to facilitate discussions on changes in curriculum design, like incorporating gender equality, tolerance, human rights into the teaching and learning materials, teacher training courses and classroom practices.

OHCHR: Balanced representation of women in OHCHR’s activities (both as participants and trainers) was ensured in the overall implementation of the project. Moreover, gender topics were mainstreamed in capacity building and awareness raising activities. Issues specifically related to women with minority background were taken into account while conducting consultations on the challenges faced by minorities in being employed in the civil service. A gender review of the teaching material for Kyrgyz language was carried out, in cooperation with women's rights organizations and civil society experts. Finally, OHCHR has provided an expert to the Ministry of Social Development with the task of mainstreaming minority rights in the Trust Fund Project for Victims of Domestic Violence, which Kyrgyzstan was awarded with in 2015.


	Other issues: Are there any other issues concerning project implementation that should be shared with PBSO? This can include any cross-cutting issues or other issues which have not been included in the report so far. (1500 character limit)
	UNICEF: during UNICEF monitoring visits and class observations, it was noted that there is a huge capacity gap and shortage of teachers who master competencies both in state and official languages. The project trainings can only partly fill in the gap. In combination with shortage of textbooks, didactical materials and ICT in schools, this are serious risks for the sustainability of the project. JSC oversight group also noted these limitations. However, these are system issues, which UNICEF planes to address through policy advocacy work with MoES.

OHCHR: One of the project's components envisaged piloting special measures to increase minorities' participation in public life, with the broader aim to foster integration among groups and restore minorities' trust into State structures. This component tackled the sensitive issue of systematic under-representation of minorities in State bodies. State authorities, from central level, have shown their reluctance in addressing this issue.







1.3 INDICATOR BASED PERFORMANCE ASSESSMENT: Using the Project Results Framework as per the approved project document- provide an update on the achievement of key indicators at both the outcome and output level in the table below. Where it has not been possible to collect data on indicators, state this and provide any explanation in the qualitative text above. (250 characters max per entry)

	
	Performance Indicators
	Indicator Baseline
	End of project Indicator Target
	Current indicator progress
	Reasons for Variance/ Delay
(if any)
	Adjustment of target (if any)

	Outcome 1
Political, legal and organizational conditions for the introduction of multiligual and multicultural education and protection of minority rights have been improved enabling implementation of multilingual education, social engagement opportunities …
	Indicator 1.1
 Number of policy guidelines and normative acts developed and adopted
	Multilingual and multicultural Education concept and policy adopted in 2010
	By the end of 2014 evidence on improved normative documents exists
	Regulation on MLE schools developed and adopted by MoES

Action Plan for MLE national scale up is drafted and to be reviewed and approved by state and non-state partners

	Parliamentary hearing planned for November moved due to the dismissal of the Government and turnover of the Minister of Education and Science
	Action Plan is planned to be presented as soon as the date for Parliamentary hearings will be set through the MoES

	
	Indicator 1.2
Number of agreed participation measures to be piloted
	The only special measure on participation is 15% minority quota in the party list
	By mid-2015, 2-3 measures agreed to be piloted
	Five (5) measures to increase minority representation in civil service were agreed upon with State Personnel Agency and were implemented (see list above, under Outcome 1)
	Authorities at central level did not agree to pilot measures that would more directly support the increase of minorities in public life, e.g. internships programmes for ethnic minorities
	OHCHR was able to implement measures that are considered "less controversial" by state authorities, such as the four listed above

	
	Indicator 1.3
     
	     
	     
	     
	     
	     

	Output 1.1
Analysis and  series of national and regional consultation on changes to legal and normative docuemnts for MLE

	Indicator  1.1.1
Availability quality analysis and number of education policy makers who demonstrate awareness of minority rights issues and promote multilingual and multicultural education practices
	MLE policy without policy implementation guidelines
	By the end of 2014, guidelines for implementation of MLE models in target schools adopted
	Regulation on MLE schools developed and adopted by MoES

Recommendations on amendments the Law on Education submitted to MoES

	     
	     

	
	Indicator 1.1.2
     
	     
	     
	     
	     
	     

	Output 1.2
Discussions and consultations on participation meausres and pilot initiatives
	Indicator  1.2.1
Number of discussions and consultations
	0
	By mid-2015, at least 8 discussions and consultations
	More than 8 consultations have taken place: during a PRF JSC meeting, with the Presidential Administration, Vice Prime Minister, with the Agency for Local Self Government, with the Mayors, Governors, GAMSUMO in Osh, Jalalabad, Batken and Issyk Kul. 
	Additional consultations took place with the State Personnel Agency, with which OHCHR is cooperating on the implementation of 5 measures

A national conference on increased participation took place and was attended by over 100 officials

	     

	
	Indicator 1.2.2
     
	     
	     
	     
	     
	     

	Output 1.3
     
	Indicator 1.3.1
     
	     
	     
	     
	     
	     

	
	Indicator 1.3.2
     
	     
	     
	     
	     
	     

	Outcome 2
mproved quality of educational provision leading to increased inclusion, participation, relevance and learning with focus on children and youth from minority groups

	Indicator 2.1
Number of in-service and pre-service institutions providing methodological support for improving multilingual education prospects and practices
	In 2013 coordination council for development of multilingual and multicultural education is established in MoES
	By mid-2015 in country expertise of MLE will be available in at least seven educational institutions
	2 innovative labs established in pilot universities

12 schools selected as MLE resource schools in each pilot district

Regional Conference on "Education in Multicultural Society" organized
 
3 CA regional MLE schools, quarterly coordination meetings
	     
	     

	
	Indicator 2.2
Number of selected models of multilingual and multicultural education implemented
	0
	At least three models of MLE will be piloted by end of 2015
	Three integrative and inclusive models of MLE had been piloted
	     
	     

	Output 2.1
Development of teaching and learning materials, teacher training modules including for native languages pre-primary and primary school (which will be also analysed for sensitiveness to gender, conflict and multicultural issues)

	Indicator  2.1.1
Number of printed teaching and learning materials\


	N/A
	By March 2016, teaching and learning material will be available for pre-schools and primary schools to practice MLE teaching
	Range of teaching&learning materials for school teachers, principals and university lecturers printed and distributed on design & implementation of MLE

Primary school textbooks were analysed for sensitiveness to gender, conflict and multicultura
	









Primary school textbooks were analysed according to gender, conflict and multicultural sensitivty. The recommendations will be considered during the development of new primary school textbooks, including state and offical language textbooks.
	     

	
	Indicator  2.1.2
     
	     
	     
	     
	     
	     

	
Output 2.2
Training of teachers, school administrators, and teacher mentors in target schools and preschools conducted
	Indicator  2.2.1
Number of trained teachers, mentors and school administators
	N/A
	At least 300 teachers, about 100 education officials and 30 experts will be trained by the end of 2015
	About 9,000 children of 56 schools and 11 pre-school groups enjoyed improved learning in 306 multilingual pilot classes

Overall 1000 pre-school, school and university teachers have improved their language competencies and CLIL methodology

	     
	     

	
	Indicator  2.2.2
     
	     
	     
	     
	     
	     

	
Output 2.3
Multilingual education in 30 schools and 5 pre-schools piloted




2.4 
MLE resource hubs and innovative labs established


2.5 Use ICT to digitize the educational content developed in minority and national language in frame of the programme 

	Indicator  2.3.1
Number of schools and pre-schools implementing MLE










Indicator 2.4.1
Number of resource hubs and innovative labs



Indicator 2.5.1
Number of digitized teaching material available

	0














0






N/A

	By mid 2016, 30 schools and 5 pre-schools successfully pilot MLE









By mid 2015, 2 innovative labs and 5 resource hubs established 


By mid 2015 at least 2 e-learning courses for youth centers and schools developed

	56 schools, 11 preschool groups and 2 universities piloted and adopted MLE teaching methods, practices and processes








Two innovative laboratories have been established in pilot universities.
12 schools have been selected as resource schools

	     
	     

	
	Indicator  2.3.2
     
	     
	     
	     
	     
	     

	Outcome 3
Mechanisms in place to foster inter-ethnic and inter-community cooperation and awareness on minority rights
	Indicator 3.1
Number of initiatives supporting inter-ethnic and inter-community dialogue and promoting respect for diversity
	Fragmented training opportunity to learn state and official language exist
	By the end of 2015, outreach meetings and MLE training centres avalable at community level
	UNICEF: National Commission on State Language develop teaching material for teachers and youth and provided free of charge state language classes in youth centers and education training centers
	Project experts contributed to the development of State language testing system (Kyrgyz test) to assess the competency level of teachers/students (nonnative speakers of state language) before assigning them to a language course
	The piloting of the  test will be continued in September 2015

	
	Indicator 3.2
     
	     
	     
	     
	     
	     

	Output 3.1
Free state language courses for youth and teachers and state officals from various ethnic communities
	Indicator 3.1.1
Number of state language courses/groups
	Sporadic language courses at some institutions
	By mid 2015, at least 12 groups learning the state language
	OHCHR: National Commission on State Language developed teaching material in Kyrgyz language for civil servants at different levels (A1, A2, B1, B2). Language classes were delivered to 37 groups, for a total of 511 civil servants across the country 


	Out of 511 civil servants who benefitted from the free of charge language classes, 234 are of ethnic minority background. Due to high demand for learning Kyrgyz language, OHCHR expanded courses to more than 100 adults-minorities (non-civil servants) 
	Material has been digitalized and placed on the website of the SLC and State Personnel Agency to make it accessible to a wider number of people, including of ethnic minority background

	
	Indicator 3.1.2
     
	     
	     
	     
	     
	     

	Output 3.2
Advocacy campaigns  on raising awareness of various stakeholders (especially state bodies involved in the decision-making on inter-ethnic issues) on importance of minority rights protection and promotion of respect to diversity implemented
	Indicator 3.2.1
Number of promotion material, TV and radio programmes, round table discussions, online materials
	N/A
	By mid 2016, ar least 8 elements of advocacy campaing implemented
	By Sept 2016, OHCHR conducted five awareness raising campaigns on minority rights and respect for diversity in Osh, Jalalabad and Batken universities; youth produced five pieces of awareness raising material published online
	Awareness raising activities included Diversity Weeks organized in Osh (1), Jalalabad (2), Batken (1) and AUCA (1), 5 articles and online content produced by the youth who attended OHCHR's trainings
	     

	
	Indicator 3.2.2
     
	     
	     
	     
	     
	     

	Output 3.3
National expertise is developed on promotion of civil competencies and multiculturalism










3.4 Training on minority rights















3.5 Initiatives to increase minority participation implemented

	Indicator 3.3.1
Number of experts


	N/A
	By mid 2016 at least 40 multilingual experts have competencies to deliver training and expertise on civil participation and multiculturalism






	By mid-2016, 150 professors have been trained on diversity and multiculturalism in Jalalabad, Batken, Osh universities and have delivered the course for approximately 1200 students. The course was introduced as elective course in 2 Universities.
	OHCHR developed a manual for this course, approved by Presidential Admin and is discussing with the MoES to introduce the course as mandatory course in all Universities, with a view to having a course on non-discrimination and respect of diversity. 
	OHCHR received very positive feedback from youth and teachers involved in this activity, which was recommended for further funding in the future by JSC.

	
	Indicator 3.3.2
3.4.1
Number of trainings















3.5.1
Number of initiatives

	N/A



















N/A

	By mid 2016, at least 10 trainings
















By Sept 2015, at least 2-3 initiatives launched

	17; Seven trainings for 100 youth from different ethnicities; 40 representatives of GAMSUMO trained on diversity management and tolerance in one training; multi-ethnic media outlet Dostuk trained; 8 trainings for professors on multiculturalism
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Five measures to increase minority representation in civil service were agreed upon with State Personnel Agency and are being implemented (see list above, under Outcome 1)
	     

	Outcome 4
     
	Indicator 4.1
     
	     
	     
	     
	     
	     

	
	Indicator 4.2
     
	     
	     
	     
	     
	     

	Output 4.1
     
	Indicator 4.1.1
     
	     
	     
	     
	     
	     

	
	Indicator 4.1.2
     
	     
	     
	     
	     
	     

	Output 4.2
     
	Indicator 4.2.1
     
	     
	     
	     
	     
	     

	
	Indicator 4.2.2
     
	     
	     
	     
	     
	     

	Output 4.3
     
	Indicator 4.3.1
     
	     
	     
	     
	     
	     

	
	Indicator 4.3.2
     
	     
	     
	     
	     
	     






PART 2: LESSONS LEARNED AND SUCCESS STORY  

2.1 Lessons learned

Provide at least three key lessons learned from the implementation of the project. These can include lessons on the themes supported by the project or the project processes and management.

	Lesson 1 (1000 character limit)
	OHCHR: A big component of the project depended on the engagement and political will of the authorities for its meaningful implementation. The lesson learned is that for such component to be successful RUNO must have full commitment from the authorities already at the stage of desining the project proposal.

	Lesson 2 (1000 character limit)
	OHCHR: Additional efforts have to be made to raise awareness of the authorities on the value of working with civil society including on sensitive topics such as minority rights. This has to be combined with improved visibility for RUNOs activities related to civil society.

	Lesson 3 (1000 character limit) 
	UNICEF: Language testing showed that one third of 213 teachers possess minimal level of language literacy (B2), another third – B1 and other 30% know elementary level – A2. For successful MLE results – a teacher should know at least C1 level. Project spent extra resources for language preparation of teachers of selected 306 multilingual pilot classes 

	Lesson 4 (1000 character limit)
	UNICEF: Although the level of ethnic stereotypes in MLE pilot schools and communities have been reduced, the importance of civic identity decreased among parents and teachers but the religious identity among adults have increased. This shows a need for comprehensive citizenship education in the country.

	Lesson 5 (1000 character limit)
	     



2.2 Success story (OPTIONAL)

Provide one success story from the project implementation which can be shared on the PBSO website and Newsletter as well as the Annual Report on Fund performance. Please include key facts and figures and any citations (3000 character limit).

[bookmark: Text6]Under the “Unity in Diversity” project, implemented by OHCHR and UNICEF and supported by Peacebuilding Fund (PBF), in a component lead by OHCHR, more than 150 teachers from  Jalalabad, Batken and Osh State Universities received trainings on conducting a course on multi-cultural education based on a comprehensive manual developed by OHCHR. Jalalabad and Batken Universities piloted the course during the academic year of 2015 and offered it as an elective course starting 2016. Osh State University piloted it in 2016. Numerous other universities have expressed interest in piloting the course, for some of which OHCHR was able to secure funds. The course disseminates the values of ethno-cultural diversity, tolerance, and promotion of human rights among youth of Kyrgyzstan. The teachers and students demonstrated a high interest in the course. “Through the course, we learned traditions and cultures of different ethnic groups. It helped us overcome the stereotypes of the groups,” one of the students said. An evaluation of the students’ change in perception regarding cultural diversity and tolerance showed that students who had attended the course expressed higher levels of tolerance in comparison to the students who had not attended the course. Based on the positive results of the evaluation and the approval of the manual by the Presidential Administration, OHCHR is presently discussing with the Ministry of Education, to make it a mandatory course in all universities of Kyrgyzstan.  

[bookmark: _GoBack]UNICEF: Fifth Regional School on MLE and multicultural education for integration with focus on the issue of monitoring and evaluation held in July 2016 summarised many successful outcomes in the country. The event was suported by MoES, OSCE HCNM, UNICEF and OHCHR. The four previous MLE regional meetings looked closely at issues of planning and iintroduction of MLE, methodology of teaching the second language as well as content and language integrated learning, pre-service and in-service teacher training for MLE schools. Difference and success of the fifth regional school is that it turned from traditional learning format to a platform of experienced experts for development of  concrete methodological, regulatory, learning, monitoring and assessment tools. All the participants were engaged actively into various product development sessions, in total 14 documents/tools drafted to support introduction of MLE to pre-schools, schools and higher education institutions. Overall this regional school was evaluated by 60 participants from Kyrgyzstan, Kazakhstan, Tajikistan, Turkmenistan, Tatarstan, and 3 experts from Baltic states as the best and most efficient one. MoES leadership and participation of the key national stakeholders as the Office of the President helped us to draft together an action plan for MLE national scale up and insitutionalization in Kyrgyzstan, which needs to be presented and approved by the Parliament Committee on Social Issues before the Government approval.



PART 3 – FINANCIAL PROGRESS AND MANAGEMENT ARRANGEMENTS

   
3.1 Comments on the overall state of financial expenditure

[bookmark: Dropdown1]Please rate whether project financial expenditures were on track, slightly delayed, or off track:  
				
If expenditure was delayed or off track, please provide a brief explanation (500 characters maximum):

[bookmark: Text1]     

Please provide an overview of project expensed budget by outcome and output as per the table below.[footnoteRef:5] [5:  Please note that financial information is preliminary pending submission of annual financial report to the Administrative Agent.] 


	Output number
	Output name
	
RUNOs
	Approved budget
	Expensed budget
	Any remarks on expenditure

	[bookmark: Text45]Outcome 1: Policies are developed and implemented that enable the further development of multilingual education and respect for diversity and minority rights

	Output 1.1
	Analysis and  series of national and regional consultation on changes to legal and normative docuemnts for MLE
	UNICEF
	155,000 USD
	155,000 USD
	     

	Output 1.2
	Discussions and consultations on participation and pilot initiatives
	OHCHR
	50,000 USD
	50,000 USD
	     

	Output 1.3
	     
	     
	     
	     
	     

	Outcome 2: Improved quality of educational provisions leading to increased inclusion, participation, relevance and learning with focus on children and youth from minority groups

	Output 2.1
	Development of teaching and learning material, including gender sensitivity analysis of the school textbooks 
	UNICEF
	657,000 USD
	657,000 USD
	     

	Output 2.2
	Training of teachers
	UNICEF
	250,000 USD
	250,000 USD
	     

	Output 2.3
	Multilangual education in 56 schools and 11 pre-schools
	UNICEF
	390,000 USD
	390,000 USD
	     

	Outcome 3: Mechanisms in place to foster inter-ethnic and inter-community cooperation and awareness 

	Output 3.1
	Free state language courses for youth, parents, teachers and state officials
	OHCHR


UNICEF

	140,000 USD


40,000 USD

	


40,000 USD
	     

	Output 3.2
	Advocacy campaign on raising awareness on minority rights protection
	OHCHR


UNICEF

	40,000 USD


100,000 USD

	40,000 USD


100,000 USD
	     

	Output 3.3
	National expertise on promotion of civil competencies and multi culturalism
	OHCHR

UNICEF

	0

335,000 USD

	

335,000 USD
	     

	[bookmark: Text44]Outcome 4:      

	Output 4.1
	3.4 Training on minority rights
	OHCHR
	105,000 USD
	     
	     

	Output 4.2
	3.5 Initiatives for improving participation on minorities in public life
	OHCHR
	70,000 USD
	     
	     

	Output 4.3
	     
	     
	OHCHR 405,000 USD

UNICEF
1,927,000

	


1,927,000 USD
	     

	Total
	
	
	     
	     
	     




3.2 Comments on management and implementation arrangements

Please comment on the management and implementation arrangements for the project, such as: the effectiveness of the implementation partnerships, coordination/coherence with other projects, any South-South cooperation, the modalities of support, any capacity building aspect, the use of partner country systems if any, the support by the PBF Secretariat and oversight by the Joint Steering Committee (for PRF only). Please also mention if there have been any changes to the project (what kind and when) (2000 character maximum):

[bookmark: Text7]OHCHR: One of the project's components envisaged piloting special measures to increase minorities' participation in public life, with the broader aim to foster integration among groups and restore minorities' trust into state structures. This component had some risks as it tackled the sensitive issue of systematic under-representation of minorities in state bodies. The success of this component heavily relied on the assumption that authorities would cooperate and engage in the implementation, however, authorities expressed their reluctance in addressing this issue or in being engaged as co-organizers in the National Conference on Participation of Minorities in Public Life that took place on 30 November 2015. OHCHR sought further support from other RUNOs, the PBF Secretariat and the Joint Steering Committee Chairpersons to foster the implementation of such activity, which is also an integral part of the PPP. The support provided by the PBF Secretariat was neither timly, sufficient nor was there a full understand of substantial concerns. The Joint Steering Committee meetings were unfortunately not a forum in which substantive discussions could be held and support sought from authorities.

OHCHR: The PRF secretariat could have further supported RUNOs in raising the awareness of  authorities on the value of working with civil society including on sensitive topics such as minority rights. This is particularly important when projects aim at behavioural changes and have longer term results, which may be less tangible for authorities. At the same time for RUNOs who do not have a dedicated Communication Specialist it is cruical to have support from PBF secretariat in ensuring adequate visitibility for project activities/results.
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